In Indonesian context, it is mostly found that reading material and its exercises examine of what have been explicitly discussed. Critical thinking is less introduced within reading texts and somehow it makes the students less understandable to know what is exactly meant by the author. However, when the students are able to think critically, they will also be able to connect between ideas and to solve the problems with logical reasons. From this reason, it is clearly seen that critical thinking should be introduced, for instance, through reading texts and its exercises. This article aims to present one idea that can be used to raise critical thinking by implementing a critical discourse analysis. Therefore, the relevant literature of teaching reading, CDA, the description of how the material is integrated with CDA and the teaching sequence will be described. It is expected that this article will have deeper insight and significant implication for some educational parties such as teachers and lecturers.
reading or reading aloud. However, each text has different characteristics. As Brown (2001, p. 186 ) said that each type or genre of written text has its own set of governing rules and conventions. A reader must be able to anticipate those conventions in order to process meaning efficiently. With an extraordinary number of genres present in any literate culture, the reader's ability to process texts must be very sophisticated.
There are three levels of reading comprehensions (Rodli, 2015) . Those are literal comprehension, inferential comprehension, critical reading, and creative reading. Literal reading comprehension relates to finding information stated in the text while inferential reading comprehension is about connecting ideas between one to another paragraph in a text. Different from those levels, critical and creative reading include one's critical thinking and awareness towards implicit ideas beyond the text. In the university level, students are prepared to be ready for real-world demands. Reading skill can give university students such reference and literacy to solve problems (Rahayu & Februariyanti, 2015) . Prerequisite abilities for university students involve critical thinking skill, creative skills, and analysis skills (Ghazivakili et al., 2014) .
One of the current issues in ELT for reading class particularly in Indonesian context is critical thinking in reading. Findings of previous studies have indicated that university students are less motivated to read their textbooks. Thus, their critical thinking and analysis skills also less developed (Junining, n.d.; Sunggingwati, 2013; Masduqi, 2014; Ubaidillah, n.d.) . Having unequal points of view sometimes is rarely. When critical discourse analysis is included in teaching reading, students will have awareness of the existence of exploitative social relations through the deconstruction of language use (Ali, 2011) .
Further, some studies have reviewed the significant improvement of integrating CDA in teaching reading. A study revealed that students' critical language awareness and their motivation increased after having some CDA's techniques in their reading course (Rahimi, 2010) . Another research, CDA can help the students to find hidden message and to relate what goes behind the text (Amari, 2015) . For giving more significant implication in the implementation of CDA particularly for reading class in EFL context, this article presents present one idea that can be used to raise critical thinking by implementing a critical discourse analysis. Relevant literature of teaching reading, CDA, the description of how the material is integrated with CDA and the teaching sequence will be described.
CRITICAL DISCOURSE ANALYSIS
Critical discourse analysis focuses on revealing explicit and implicit socio-political domination which includes social change, power abuse, ideological imposition, and social injustice by critically analyzing language as social action Wodak (2009) . In critical discourse perspective, the language is supposed to be a vehicle to uncover hidden assumption or ideology of the user. Further, social and linguistic aspects can be integrated by using CDA (Samadikhah & Shahrokhi, 2015) . Since CDA has such benefits, integrating CDA within the text for reading class is expected to raise students' critical thinking and awareness toward written forms they read. In addition, critical discourse brings students to get the implied information.
There are several approaches to critical discourse analysis with different exponents and frameworks. The model of analysis proposed by Wodak (2009) in 'The Discourse-Historical Approach' covers three steps. Those three steps are describing the content of specific topic of a discourse, investigating discursive and argumentative strategies used, and analyzing the realizations of particular written linguistic meanings in a specific context. Then, five following questions are proposed to give such a guidance in describing those three steps. It can be used as the principles to describe the discourse. 
Critical Discourse Analysis Description within the Text to Teach Reading
Critical discourse analysis (CDA) identifies and explains implicit or explicit relation and the association between language, power, and ideology (Wodak, 2009 ). Since reading somehow seems less active than the other productive skills, it is necessary to improve this skill through suitable approach. For this reason, CDA is considered to be an appropriate discourse perspective in analyzing and teaching reading, especially for argumentative text.
There are many micro and macro skills of reading. In this occasion, there are only several micro and macro skills which are taken as the required skills of teaching reading incorporated with CDA. For sub-skills, recognizing grammatical word class, systems, patterns, elliptical forms, cohesive devices and their role in determining the relationship between and among clauses are described. For macro skills, recognizing the rhetorical forms of written discourse, their significance for interpretation, and the communicative functions of written texts are described.
The following section is an argumentative text by Mahatma Gandhi (Mandal, 2014) . This speech is analyzed using CDA with the model of analysis proposed by Wodak (2009) and in the argumentative discursive strategy.
The Quit India speech by Mahatma Gandhi on August 8th, 1942
Before The following description will guide the teacher how the material should be used according to Wodak and Meyer perspective. Practically, the description may have wider and deeper explanation. The description below is only the example of how the text is analyzed using CDA and linked to cover the macro and micro skills of reading. Moreover, the descriptions highlight argumentative discursive strategy.
Related to the first description, how names are linguistically constructed and to whom do they refer to, Mahatma Gandhi was Indian. He was the leader of Indian independence movement in British-ruled India. Based on the speech above, it can be seen that he led India to independence through the non-violent fight. He promoted freedom across the world. Gandhi was known as the inspired one for civil rights movement. He attempted to practice non-violence and truth in all situations. It can be seen in the argument below: The second description will be described. It is about Gandhi's personality, character, and appearance. Let us see his argument below. It can be seen that Gandhi was a religious man. He born and raised in a Hindu caste family. His belief belonged to Ahimsa. Ahimsa means nonviolence. He did not like war. He believed that through Ahimsa, people would be free from war. He felt that he had to do something for a change. He wanted to unite all people to save the world from conflicts. Based on his belief, Gandhi's appearance looked like other religious Hindu-Indian. He wore the traditional Indian dhoti and shawl.
The third description relates to specific arguments and argumentative strategies that Gandhi presented. The title of the speech has described the argumentative strategies. He presented his speech exclusively. The Quit India was proposed for Indian people. He tried to unify all differences in the case of non-violence struggle for Indian independence. It can be seen through this following speech. The fourth description comes to the perspective of the labeling, description, and argumentation. The labeling, description, and argumentation of Mahatma Gandhi speech were made from argumentative strategy. It can be seen that Gandhi used I, We, Ours, I invite you, etc. He gave a speech for against war. He tried to unite people in all differences for Indian independence purpose.
The last description leads to how the message delivered. Based on the speech above, there are some repetitions on how Gandi emphasized to assure Indian people that Ahimsa was the best way to get independence. He delivered the message and the argument clearly so that people would unify for against war.
TEACHING SEQUENCE
Having description analysis based on Wodak and Meyer perspectives, thus it links to the micro and macro skills of reading. Those CDA descriptions have covered macro skills. The rhetorical forms of written discourse have been described that it is included as argumentative text and the interpretation have been represented in line with Wodak's (2009) perspectives. Moreover, related to recognizing the communicative functions of written texts, Gandhi's speech purposed to give support, spirit, and non-violent fight against war.
In case of micro skills which are identified by grammatical word class (noun, pronoun, verb, adverb, etc.) , systems (tenses, agreement, singular and plural forms), patterns (subject-verb-object), elliptical forms, cohesive devices, and their role in determining the relationship between and among clauses, the text of Gandhi's speech is so beneficial since it is an authentic material. Students can experience a real world context through authentic material although it may have different from their own context and culture (Coppens, Rico, & Agudo, 2013; Thomas, 2014; Abdelhafez & Abdallah, 2015) . Students can be asked to analyze those linguistics features. For instance, in delivering a speech, the speaker uses the present tense. In analyzing speech, the reader uses past tense. Further analyses can be developed according to micro skills. The teacher can also show how the structures are organized in the text and their role in signaling the relationship between and among clauses. Therefore, micro skills can be covered.
The process of comprehending reading above starts from general view. It begins by describing the speaker, its characteristics, personality, detail arguments, and how the message delivered. Then, those set to the simple elements, grammatical form, and its role. From this process, it can be seen that teaching sequence applies top-down reading process. Detail teaching sequence of reading used top-down technique reading process and integrated with CDA model proposed by Wodak and Meyer will be described below. 
